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Foreword

As | refhflacbelunt of the Worl d

Conference

at

Education for SustainabAiecNBgoghopdhapian( DESD)
was struck by how much stress there was on t
the Crown Prince of Japan:
“"On our earth today, along with economic
al so witnessing the advancing change of ¢
natural resources, increases in poverty a
theirs, we have three iIimportant tasks: pr
the well spring for ensuring |ives abundan
|l i mited resources, and achieving sustaina
And hePrra nicess Lalla Hasnaa of Morocco:
"To think and act for itihre tshae&k ebroda d ehset eser
imeans to be fully aware that the planet I
also implies a tremendous responsibility
future generations. "
These issues have been at the heart of envir
therefore, to |l ook back to the start of the
that i1t might bring environmental education
Association of Environment al Education never
probl ems became more acute, environmental ed
not | ess.
And so it has proved. While commentators bem
emphasis on sustainability and ESD, as this
actually provides numerous opportunities for
wide range of the worl débés most pressing issu
its careful analysis of what the curriculum
how teachers are seizing opportunities to ex,|
beautifully illustrated case studies of actu.
what 6s possible in todayds school s
There is something here for everyone: for ex
from other peopleds work; and for those just
|l earning opportunities are carefully set out
Environment al education has a key role in he
face:
How can we all l'ive well, without comprom
enable us all to |live well??
We do not yet know enough about how to do t h
wel come this handbook as a contribution to t
Professor William Scott
President : Nati onal Association of Environme
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Introduction

vironment adalel ocdbsudat ifmrst er caring, responsi bl
people to take action in order to |ive more s
identity and pride in their |l ocal environment
and 6greend issues, but also the &ébuiltd envi
There are three interrelated components of en
17 Education I N the environment
Using childrenés i mmediate surroundings an

This can be t hougohntd oefl earse ntth.e 6 hands

1 Education ABOUT the environment
Devel oping knowledge and understanding abo
awareness of the | ocal environment and the
environment al i ssues.

19 Education FOR the environment
The devel opment of positive attitudes and
can only be effective if the other two ele

With children and young people spending | ess

as technology and safety worries), and budget
centres across the country, environmental edu
This handbook highlights the opportunities fo
2014 Early Years Foundation Stage Profile and
Engl and.

Most of the case studies and photographs in t
Hugh Kenrick Day bursaries. Administered thro
provided funding for almost 2000 pupils from

outdoor environment al education work both in

(For more information about Hugh Kenrick Day

e
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A Brief History of Environmental
Education in the Curriculum

The roots of environment al educati on

Al t hough the term 6environment al educationd was
education and the environment go back much furt
Professor of Botany, 0&Sli933Pa,t rwhcok pdeodndeeesr e(dl 8nbedt h
brought | earners into direct contact with their
From the 1940s onwards, various ideas and initi
be the érootsd of environmental education: o6env
geography and nature study in the school | ocal i
as residential visits), wildlife gardening, OEa
nature and engaging childrenbés feelings and sen

areas and the development of O6city farmsbod.

Environment al e d u ecautrira nc ua sa ra tchreonrses

The breakthrough for environment al education ca
6cr-oesricular themedé (alongside health educatio
guidance, and economic and industrial under st an
built and natural environments through the foll
Pl ants and animals; Soil, rocks and mineral s; B
People and communities. However, when the Natio
there was no mertuiran cafl atrhd herness and the revi sc¢
included any explicit reference to environment a
More recent initiatives

I n 2000, Education for Sustainable Dsewvetopoment
el ement of the curriculum. This was foll owed in
Sustainabl e SqhBgl,s whtircaht eqryvour aged school s to
recommendations in the eight 6édoorwayso (Buil di
and traffic; Food and drink:beRuwrgchdaicd gt sda roch vaand
participation; and Gl obal dimension) in order t
2020. However, S3 was scrapped by the Education

I n 2006, the GoverLremamti nlgawWudlsaed et tehe @Whasbroor
advocated the wuseddfr oaruttcheors clheoarlnigmgpunds and |
further afield @aad mesedseerntabltaspect of educa

highlighted thenvalkuperofenhamatdsl earning as a wa
supporting work back in the classroom.

Where I s environment al education now?
Since the National Curriculum was further strea
reference to environment al education, and cert a
curricular theme6o. However, this handboiok, ai ms
aboantioorhe envicrachnemefnotund i n the Early Years and
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Environmental Education in the
Early Years Foundation Stage (EYFS)

Environmental education begins in the Early Y
find out about the world around them. The str
the ideal time for children to begin explorin
their I mmediate surroundings, in order to dev
world and a deeper understanding of the need -
In terms of O6environmental education6é in the
wi || refer mainly to owthd@@rprloeaarhniisg,a ao otdh iw
young children to the concept of the O6environ
The three characteristics of effective | earni
in well with outdoor | earning and environment
Pl ayi ng and ®Xrpolug@ heindtpgedn, -omaredksper i ences whi ¢
from their innate curiosity, chi
to build concepts, test ideas al
explore and refine their curreni
i maginative play. They devel op :
ri sks in new experiences and se:¢
to | earn.

Active | earncCmig:dren concentrate and become
keep on trying i f they encount el
achievements.

Creating & taninkireg generate and develop t|

critically: different strategies to achieve
already know to | earn new thing:
ideas. They make choices and de:q
approach tasks.

The following pages will outline opportunitie

of the EYFS areas of |l earning.
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Environmental Education Opportunities
within the EYFS Prime Areas of Learning

Communi cation and | anguage devel opme

1 ELG 01 Listenirng s& eatithgnttioors:it ories and infor
responding to what they hear with relevant <c

1 ELG 02 UnderFsotldmdnimgg: i nstructions, e.g. for
and o6whyd questions about the natwural and bu

1 ELG 03 Spkeaxkdimighi ng observations about their
| i stener can understand, using the correct t
organi se, sequence and clarify thinking; dev
explanations by connecting ideas or events.

Physical devel opment

1 ELG 04 Moving B&imgnalcitng:e outdoors; moving s
control and coordination; showing an awarene
using tools and equipment; handling ani mal s

1 ELG 05 Headthle&amrsmridng about healthy food and
vegetables; being aware of how to stay saf e,
permi ssion; understanding the need to thorou
ani mals, plants, soil etc.

Personal, social and emotional devel opme

1 ELG 06-c el if dencewadr esddlesfisng confident to try r
initiate ideas; having the confidence to spe

1 ELG 07 Managi nlge i ®&wiBoeuhrgy i &g appropriately in
outside; recogni zingbel &kasoaaanrdd iandgal pyt.i ng t hei
| ELG 08 Making rFelrant ingn lispgd:i ve rel ationshi ps
children; making friends and cooperating; ne
sensitivity to othersdé6 needs and feelings (i

¢KS OYPANRYYSY Gt / dzNN§ Odzf dzy bl 99 H.o



Environmental Education Opportunities
within the EYFS Specific Areas of Learning

Literacy devel opment
ELG 09 Re&axdAidngg outdoor print, e.g. signs;

the school grounds; | aminating pages of ol c
| ELG 10 Wsitmnagqgdi fferent natural materials t
a paintbrush dipped in water; wusing phonic
the |l ocal environment, e.g. names of minibe

Mat hematics devel opment

1 ELG 11 Nu@wmrtsiing objects, e.g. |l egs on a s
groups of objects; solving problems, e.g. F
1 ELG 12 Shape, spaRec &g meaisrug essnd making pat
usi ngstnaamdar d measurements (e.g. How many h
many welly heights is the puddle?); using ¢

Understanding the worl d
| ELG 13 People &Uodemshiandesg that in their

and the world, there are many similarities
ot hers, and among families, communities andc
| ELG 14 Th#&swagl dll of their senses to find
environment; investigating objects and mat €
answering simple scientific questions; <carr
and differences in relation to places, o0obj e
features of their own i mmediate environment
making observations of animals and plant s,
tal king about changes; investigating sound

i ELG 15 TecBegiogiyng to understand that they
devices when they are not being used.

Expressive arts and design

| ELG 16 Exploring and usi 8igngiendgasamgs maeée eg i
Bees), making music (unsaidreg obgteicrt &l aamnd mau raa
i nstruments) and dancing (e.g. dancing | i ke
scale (messy!) art wor k oumasdaegbjuesdtng inmta
(e.g. Il eaf crownss,t yAredy i @dludswo rotnhy he gr ou
puppets to encourage others not to drop I it

| ELG 17 Being Expgessatngetheir ideas, opinio
environment i maginatively, using a range of
sketches.

¢KS 9OYBANBYYSY (Lt / dzNN#pOdz dzy b1 99 H



Case Study: Environmental Education in
the Early Years Foundation Stage

St Barnabas CE Primary School, Birmi ngha
St Barnabas CE Primary School is |l ocated in Er
l i mited experiences of the environment beyond |
greatly values educational visits (in the | ocal

grounds.

Each Spring term, the Reception children compl
with the Deocedmemtent Matters in theabBarlEarYegar s
Learning Goals Underst hepdanwghadarbee Woirlldr,en are r
|l earn about features of their own environment

During the topic, the children plant bean and
grow. Tidiary raclema i s a garden centre andhthey a
topic also | inks to-fliictte rogdwp,oBakss nt Deyarrye a dHomwo P
and fictibasporoksBeanstal k, tIhant amat tdhrel Belaalsp ¢
understand more about plants, but also provide
the feat ufriecst iodn ntoemxt s.

- | | M////W

i nks with mathem
fectly with thei.
rr story predicti

The sltacsrpyer 6 s &Blesa;mmshtaad kst rong
of the week, which fits in pe
study provide opportunities f
gi anlti mnand the Beanstal k.

I
r
0
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Il n May 2014, the topic also i'mc

community garden | ocated two mi

The visit enabled the children

environment beyond their i mmedi

di fferent | earning experiences

school

The visit also helped the child

responsibilities and to develop

environment . For example, the co

understand about recycling garden waste; none o

but they were able to apply their new knowl edge

see vegetables growing first hand Seeing bean

been reading, and they could compare the bean p

just begun to grow roots. As they explored the

vocabulary they had acquired 6nectar 6, Obar ko,
After the visit, the chil
knowl edge and vocabul ary
paint pictures. They told
children about their trip
sharing photographs and w
Stage assembl y. During th
evidence of how the trip
attitude towards the envi
need to diaMee afldr niete:d t o |
world and our plants are
us healthyo; AWe must | oo
our fruit to grow and giyvVv

Ann McCuFbwrmdhati on Stage teacher

'www. mar fgiamel@mns. org. uk/education

NAEE
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Environmental Education in the
Primary National Curriculum

I n the introductory pages of the 2014 Pri mad N
fact fthaltarmced and cburroraidcluyl ubna ssefidbbhed spr omoualy,
cultural, mental and physical devel oppmtkngr eof arpeu
pupi Iig hfeoropportunities, responsi @ihliist ided i and ed:
strong links with environmental education, as o
the skills and knowledge to make decisions that
pl anet as a whol e.

't i s stressed that the national curriculum sho

and that teachers shoul dfi euxscei tiitn g oa ndde vsetlionpu laa tria
promote the development of pupil sWh&aktnholwetetdgr , wal
make | essons exciting, stimulating and relevant
environment as a place of | earning?

The three main curriculum subjects that have th

education are science, geography and de&xnigdn s&,t
mat hs, history, PE, creative subjects and even
Environment al Education through Science
Science is the | ogical pl ace to start; after al
our world. The introduction tAg utphd ss csiheorud ed dwer re

toédevel op a sense of excitement aanndd ctuwoi oosfi ttyh
aims are:

ATo ensure that all/l pupils develop understand

science through different types of science en

guestions about the world around them. o

ATo ensure that all/l pupils are equipped with

understand the uses and i mplications of scien
So, there are plenty of opportunities for educa
out of theABOHdt§Slseg oeom)i,r onment (understanding ptr
the plakR®&R)hearedhvironment (using scientific kno\
environment al probl ems) .
0Pl antsé, o6animalsé, O6living things and their h
sections in the programmes of study that | ink t
hands investigation. O6Materialsdé has |links to v
used to teach about energy saving.
The ol d adage oO0think global, act Il ocald is real
be expected to understand gl obal i ssues Iif they
them; for example | earning about | ocal and nat.
climate change and the i mpacts on weather patte
programme of study for every year group in the

CKS 9YBANRYYSYdlt /[ dzNNk®dzZ dzy b! 99 @i p



Apupil s s hbactedn wisreotntmmeen a gthhoeu tyweiatrho ,r ef er ence t «
observing and asking/answering questions abou
including plants that they have grown t hemsel
other living thindgpuipsl|l alésboempdhasdeedt and ho
ani mals taken from their | ocal environment an
Environment al Education through Geogr aj

Geography
ography

ge

©
x C

O O M FTT T N
® T 5 T T

Envi

Design

p i

| s a

al so has close |inks to environment
curriffalhuimgbBtaualsi tyhagdeography educ
curiosity and fasci nand oenq wibp utth & rm ew

nowl edge about diverse places, people, reso

el dwor k

S
(0]

c

i cal
ugh

over

S

i's an essential aspect of geography
and human procedbesabn mavadnat yanft
ensory experiences. Pupils can | earn

how we, as humans, have shaped the w

y
.
vironments and the possibilities for positi
S
v

el op -dalkirsg osnnki |l |l s and gain a sense of per

ronment al Education through Design

product s
wants an
i ssues

bi

r d

fee

Anot her
apply th

cr
f u

Th
re
Wi

de
ca

op
C

e
e

>SS < QO —om S

@ O

S an
tion

subj

evant

ren
l opi
begi

a

n

d technofiogeatl ovktsy ad idl ®ismagoni mantdi amadk
that solve real and relevant problenmnm

dT hvearl eu easroe | ot s of ways that this cou

f
d

r

S o< —D® 0O oo

or example rainwater harvest and sto
ers (meeting the 6éneedsd of ani mal s)

el evant aspect of the DThwmuden £tud uan
principles of nPutpriiltsi ocna na ngdr olwe atrhne ihi
use them in healthy recipes, which

i n science (e.g. roots/ bul bs/ tubers

contexts for both prifimvarmryk kKey astra
htuextngo school, gardens, playground
onment. This reinforces what has a
an understanding of, and affinity
o |l earn about more diverse places

part of this document will outline t
cts for each of the primary key stag
stage.
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Wor king scientifically (Years 1 &

)l

¢ KS

Environmental Education through
Key Stage 1 Science

Science at key stage 1 is all about <chil d'r er
the natur al and human worl d around them, whi
school grounds (not f or getatnidihge thaiilnclemde ripc
Pupils should use all of their senses to mal
to ask questions about what they notice. The
as magnifying glasses, pond dipping nets, bt
and record their results and observations by
They should begin to use scientific | anguag:¢
plants and terms such as O&édhabitatb. It i s i
context, but also to explain the meaning (fc¢
O6mi ni beastsd should actually be called 06i nve
ants (Years 1 & 2)

Pupils in Year 1 |l earn to identify and name
deci duous and evergreen trees), and name t he
I n Year 2, they are expected to observe and
mature plants and investigate the basic conc
Haneés$n and sensory experience of plants is e
(taking apart a plant and separating it intc
out the roles of different parts of a plant
say the | eaves); signing songs (e.g. #AFive |
Learning about plants can help young chil dr e
pl ants, animals, humans and the plane as a
inclined to want to |l ook after them and gr o\
Al so, finding out about the plants that gr o\
gain a sense of ownership of their | ocal ar e
sustainable communities

Il mals (Years 1 & 2)

Yeadlr pupils should be taught to recognise an
(including fish, amphi bians, ma mmal s, reptil
what they eat (i . e. carnivores, her bivores,
variety of common animals (including pets)

Pupils in Year 1 should name the basic part:
part 1 s associated with each sense. This pr
outdoors (bark rubbing, Asmelly cocktail sso,
Il Y¥ear 2, pupils |l ook at the basic needs of
cycles and | earn about the i mportance of eXx¢

Children should be given the opportunity to
handl e them (when appropriate), being caref.!

OYVOPANRYYSY G / dzNN#®OdA dzy b! 99 i p
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As stated in the plants section, | earning

help children understand the need to prote
as hedgehogs) and inspire a sense of owner

Seasonal changes (Year 1)

1 Pupils in Year 1 are expected to | earn abo
and weather. This also |Ilinks to their | ear
deci duous trees.

T Activities with an outdoor environment al b
grounds (when, what and why), collecting d
natural objects for environmental art (e.d

creating hibernation O6housesd for ani mal s

Li ving things and their habitats (Year

|l s |l earn that most | iving t

Il n Year 2, pupi
e plants and animals that |ive
e

needs of t

h

T They shoul d
variety of p
for woodlice
vestigate
hool grou

i ntrodufte dn dtourt ale drevinrso rormea
ann & Gemadb rgohaatnte es § ) smal | habit
nder staommde nneeldodo dre Ige arfe nl i
e plants and anharailtsattshaitn [ti
and | ocal area

Q

w o Cc

n studyi

s depe

ni mal s This can | ead on to an under s

y on plants and animals, which should i
he organisms within them should be | o

t
n d
ng | ocah althiatbatt a,t sc lainldd me rcrohoul
nd on each other, for exampl e:

1 't is important that young children begin
going on to study |l ess familiar habitats,

Everyday materials (Year 1) |/ Uses of

1 This section can |ink to the environment Db
natur al environment or can be found in the
simple discussions about the use and misus
beginning to talk about recycling.

T Year 1 pupils identify a variety of everyd
and hwvmare, e.g. plastic, glass, metal) ant
in Year 2 they begin to |ink materials and

1 Qutdoor activities could include building
how to make them warunsianngd pdirays tiincs ibdoet)t,| erse
and making rubbings of tree bark, wall s, n

destroying plants during these kind of act
be stressed.
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Environmental Education through
Key Stage 1 Geography

Locational awareness

1 Pupils should build up their geographical kK nc
and | ocal area, then its Il ocation in the UK &
and five oceans).

Pl ace knowl edge

T They shoultdcesthwdnan and physical geography of
Kingde®moi,t makes sense for this to be their |
further afield.

1 Pupils could be involved in helping to plan e
i mmedi ate | ocal area, for example | ocating bc
identifying transport routes (suggesting mor e
games or songs for the journey, based on how

Human and physical geography

T There are |links with | earning about seasons i
Aidenti fy seasonal and daily weBhdaderampatales o s
expected to be able to | ocate hot and col d ar
and the North and South Poles), which coul d g
change.

9 Through |l earning both inside and outside the
basic geographical vocabul ary to refer to phy
vegetation) and human fheatbhwrues ( e. city, faeé

Geographical skills and fieldwork

1 I n key stage 1 geography, ithaind iempenrt &@mic et loe
| ocal enviursaomge mpl e fi el dwork and observati ol
geography of their school and its grounds anc
surrounding ébhefoopemehey can move on to |l earr
pl aces.

i This can include |l ooking at maps (including s
photographs and plan perspectives, which <can
ti me, perhaps due to human influences. Chil dr
to show what their | ocal area might | ook | i ke
and negative human 1 mpacts.

1 Local wal ks are a great way of really O0gettir
children who travel to school by car. oi ng
teachers to find out more about the area wher
dondét | ive nearby) and can even give childrer
pl aces they know wel ! An interest in he | oc
which in turn could | ead to more sustainabl e
after their | ocal area and remain/return ther

¢KS 9OYBANBYYSYGFt / dzNNROdL dzy b1 99 p



Environmental Education through
Key Stage 1 Design and Technology

Design, make and evalwuate

1 Pupils shoulfiidédei grughtpaeoeful , functional
themsel ves and ot her user ssobatsheids ocno udleds iign
and making things | i ke plastic bottle bir
with birds being the 6other usersbo.

1 Pupils arefiesepectedrtoon and use a rangsoof
they could investigate t hues epdr onpaetretriieasl so f( it
rather than waste) and choose which woul d
example making a musical i nstrument or a
growing). This wildl l ink with their work

|l s can dr a\
shed produ«

1 Prior to making something, [
[
stage 1) sh

p
then use to evaluate their f
a toy woodland ani mal, at ke

up
in
y

Cooking and nutrition

1 Pupils in key stagdiukbeshdwel dalse ct pug mtcitpad
vari eandiuetd@r st and whereObwvodusbwmebof homb

expectations | ink well with growing food
make healthy dishes, ideally involving pat
l unchbox6é6 sessions in school. As well as |
food, seasons etc. ), i ngrpown nfgr uai tl oavred ovie ¢
to combat chil dhood obesity.

1 6Understanding where food comes fromd al s
and early discussi ons -raabnoguet ainsisnuaelss .s uRcuhp ial:
opportunity to explore the range of produ
eggs, meat and wool. An awareness of wher
|l ead to children growing up to make infor.

NAEE
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Environmental Education through
Key Stage 1 English

oken | anguage

Working outside in the |l ocal environment <can
their communication skills, for example shari
and adults, talking and working coll aborati ve
new vocabul ary.

Rolpd ay can also be used as a useful way of d
whet her itds better to walk/scoot/cycle to sc
on wildlife (perhaps there is a problem with
grounds or oc al park), and keeping safe on v
danger 6, s

I
un protection etc.).
e

Songs, rhym and word play are a great way of
for example O6Webre going on a bug Wewmrnmted (an a
Going on a, BeamagedHumn areas in your school gro
Littl byShkaelel Watts.

ading

There are many information texts and stories
ani mals, plants, nature and | ooking after the
a whol ecucrrroscsul ar topiack Rod ¢h@anmBlemen susad k t o
teach about growing bean plants (the children
and attach them to garden canes for their fbe
(mi xed bean salad), and garden design (Jackos
giant fell down and flattened it!).

Any damaged or ripped books could be | aminate
read outside.

Pupils can use phonics and other strategies t
such as plants, animals and habitats, and enyv
road signs and shop names.

They can follow simple written instructions,
I ting

The natural and built environments can provid
fictidmctmom or poetry. For example: they col
down to the size of a beetle and write a stor
educational visit can inspire a vivid recount
a poem.

Children can use phonics and other strategies
with others, for example writing | abels for f
They can write simple instructions for future
|l ook after a plant or feed the birds visiting

CKS 9YBANRYYSYdlt [/ dzNNhPdzZ dzvy b! 99 @i p



Environmental Education through
Key Stage 1 Mathematics

Number (Years 1 & 2)

1 Pupils can practice counting and cal cul ati on
|l egs are there on an ant plus a spider?0; pa
to add and subtract outside; count the numbe
use sticks to practice writing numbers (as ©b
outdoor space or a set of objects into diffe

T They can also use natural objects to help wi
chestnut | eaf has 5 | obes, so 2 | eaves have

1 Pupils can recognize naturally occurring pat

1 Number work can also be applied to probl em s
fruit equally between members of a group.

Measurement (Years 1 & 2)

1 Pupils can compare natural objects such as |
etc. They can al so-susaen dsatradn duanridd sanod moem s ur e
(e.g. measure the height of your seedling us
finger) to begin to measure and record | engt
ti me.

1 Wor k on sequencing events |l inks wel!/ with wr
instructions using chronol ogi cal |l anguage.

1 Measurement can also be used to solve probl e
pl ant in this tray?o

Geometry (Years 1 & 2)

1 Look for 2D and 3D shapes in the natural or
and sort them.

1 Give directions to a partner for how to get

using directional/ positional vocabul ary.

Statistics (Year 2)

1 Create tally charts of data such as the numb
table in 10 minutes; or different types of v
could | ead on to discussions about how and w
then be used to create simple pictograms or

1 Go outside to create human graphs (e.g. stan
sit in | inefsavouvmkwsighwowevalyloarg) , and si mple Venn

|l arge P.E. hoops, skipping ropes or sticks.
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Environmental Education through
Other Subjects in Key Stage 1

story

As part of the Key Stage 1 historyfgsiugmiifciud am
hi storical events, people, asd phasemi ghtthectk
the history of the school, going on a | ocal v
the children (e.g. about how otfher |betatlere novri rw
They shoulditbBangeabwut hi rsol itwiimrg crarhar Yo, us
about how they have grown and developed and t
cycles of animals (e.g. butterfly, frog) or s
ysical Educati on

Obviously a | ot of PE is taught outside, but
devel opi-ng awvarimvi ties based on plants or anir
mi micking a plant growing and stretching upwe

Adventurous / forest school activities |ike ¢
help develop skills such as teamwork and agil
i mportant to also protect the wildlife of the
t and design

Pupil s isiseulad range of materials creatsoely t
natural objects could be used as materials or
with painting using different feathers or | es
print patterns into clay.

Pupil s shoufitdo bkke M alugphta wi de range of art an
colour, pattern, texturesolwhat Isdtatper dtoirmu l
found in nature (leaf shapes, bark patterns,
etc.)?

They shoul diaadloud Itéheer wor k of a range of art.i
and similarities between different practices
wor kKbe ideal artist to study, in terms of the
only wuses natur al objects (including using pl
pins) and | eaves nature to 6reclaimbé his art.\
devel op a o0l eave only footprints, take only g
Ssi c

Ask the pupils to make up their own nBheare sc
Far mer 6s iLmnhiosn Ben dgeo,Heladsg,| eShBoedllder s, Knee
(e.g. parts of a plant: roots, stem, | eaves ¢
Make | inks to design and technology by expl or

-used objects or materials and making musi cal
drums, shakers).

CKS 9YBANRYYSYdlt [/ dzNN&®dzZ dzvy b! 99 @i p



Case Study: Environmental Education in

Key Stage 1

St Jamesd Catholic Primary School , Birn
St James6 Catholic Primary School i n Rednal,
which has a particular focus on | earning abou
The project has been very successful, especia
new (KS1) National Curricul- i o h a
outdoors and the seasons.
The school has a tiny area S i
classroom, which for years Ine
Some attempts had been mad | e
ot her plants on this patch h
made it extremely difficul vV e
we decided, with some dete b a
problem and set up an al | o 1¥% he
Year 2 children. The mai n IEEEEEE s TRl ¢t
increase childrenbés knowledge and understandi
observe the growth process and to begin to un
plant. Other integral aim®mstweme Ektochbhoosigechil
communication skills, develop a respect for t
in their care
The project was | ed by one of the teaching as
one of the grandparents, who spent a consider
making planters, and | aying slabs around the
access
Since then, the garden has been used to grow

T rocket

T lettuce

T radi shes

T strawberries

T turniops

T carrots

T potatoes

T tomatoes

1T sweet peas

T broad beans
All of this produce ends up in the school sal
The children | ooked after the garden by weedi
growing process, regularly measuring the plan
Ot her activities included carrying out comput
and how we can | ink these to a healthy 1ifest
using their painting skills to decorate the p
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To develop the theme of childre
Pl easant SThodli chaim only a ten
grounds of a working dairy farm

The visit of fered wonder f ul
r ol of a far mer and farm | i

e

T feeding the hens and cockerels
T collecting the eggs from the
|l
|l

feeding the sheep
saving bhkerrfreft to be fed

They wer
l i fe of

The farm also provided an exce

I
rai nwater being used to water t
could get involved with!) and t
val uabl e, as St James®é has rece
Programme and is workingStbwatl d

LindseyKkedalSt age 1 Phase Leader

www. mount pl easantschool farm. com
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Wor king scientif

1 Science i

world around the

n
u
progression into
wi de range of sc
scientific pheno
systemat®i tabFyobdh
and built aspect
1 Pupils can use d
sound | evel s, wh
then | ead on to
1 Il n upper key sta
support or refut
debate about gl o
could have acces
been put in plac

Pl ants (Year 3)
1 Il n Year 3, pupi/l

the role of flowers in plant

growth and obser

1 Handsn and sensor

pl ants, fl owers
and microscopes
must be |linked i
study.

i Learning about p
pl ants, humans a
want to | ook aft

i Al so, finding ou
gain a sense of

Environmental Education through
Key Stage 2 Science

i cally (Years 3, 4, 5

| owert &k egyn sli lagg ep Rpialianst di br oader

mét hrough exploring, tTahleki
uppedekeyoptagde2pes uhde

ientific ideaséthrough tal
mena and analysing functi o
is can, and should, incorp
s of their | ocal and wider

ataloggers to take measur el
ich can give them informat|
di scussions about environm

ge dAscpemitlisicshewl deindent ih:
esbdéeéeassocaar gemdnbosaoft o in
bal environment al i ssues s
S to school -sfawelIn gb inelass ubreefs
e, Iin order to observe the:

(¢
Q
oy
o
c
—
—
>
D

s find out mo

—
D
(¢
<
o
)
n

ving variatio

yol
)

'S
~—
%)
%)

and fruit, i d
can be used t
n with having respect f

r
I
n
y experience o0
e
0

o
(@)
=~
Q
—
o T
o

|l ants helps p

nd the planet

er them and grow their own
Y

@
%)
)
=
>
o
®

t about the
ownership of their | ocal a

sustainable communities.

Ani mal s, I ncl udi

1 There are many o
and handl e them

They must also b
pl ace where they
1 Il n Year 3, pupi l
to healthy eatin
based on their b

ng humans (Years 3, 4,
pportunities in key stage
(when appropriate), being
e reminded that they shoul
found them (or a similar
s focus on food and nutrit]
g and cooking in Design ani
ody structures (e.g. those
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et, exercise, drugs etc. on
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on to |l ook at plants and ani
rests.

S
m

nheritance

opportunities
nking back to

be made
e bl ack

(Year 6)

to observe
earl i er

nfl uences
camoufl age

adapt
wor k on

human i
ngs for

to
Wi

e (Year 5)

ment al i ssues can be | inked to
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Rocks (Year 3)

1 Pupils are required to compare and group ro
physical properties, describe simply how fo
provide a record of plants and animal s that
formed from rocks and organicnkadterthl geog
should explore different kinds of rocks and
observing rocks, including those used in bu

T There are many opportunities for practical
using this information to choose suitable p
wildlife) to grow in the school grounds; al

1 Links can also be made to history, for exam
and the history of mining (with its associ a
Britain. Literacy | inks c¢anWhdtsds blen dedrdet, h e
Mi ck Manning and Brita Granstrom.

States of matter (Year 4) /| Properties

T Work on solids, |iquids and gases can | ead
i ssues such as pollution and gl obal war ming

1 Learning about the properties of materiialks t
waste and recycling. Pupils can | earn about
the energy required to create new material s
of why we shosédresodouopoves.

Light (Year 3 & Year 6) and sound (Year

Pupils can do outdoor work on | ight and sha
parts of the school grounds to plant certai
then Iinks to work on plant adaptation.

1 They could also make simple periscopes to h
di sturbing them

1 Using dataloggers to measure sound | evels ¢
can be alleviated, for example planting a h

Forces (Year 3 & Year 5)

1 Pupils can investigate forces in nature, fo
dandelion fiparachuteso reach the ground, or
streamlined shape. This can also |link to wo

Electricity (Year 4 & Year 6)

1 Pupils can | earn about how much of our el ec
are finite, and hence recognise the need fo
renewabl e energy sources, |linking solar pow
photosynthesis from their studies of plant

CKS 9YBANRYYSYdlt [/ dzNNA®dzZ dzvy b! 99 @i p



Environmental Education through
Key Stage 2 Geography

The introduction to the geography progr amme f

Afextend their knowledge and undkerscshaskhdounhbgdbegeal

to Il earning about their | ocal environment in or

Locati onal awareness

| Pupils should | ocate our place in the worl d,
continents, the Northern and Southern Hemisph
gl obal <citizenship.

1 They should | earn ut the human and physica

abo
changed over time (through natural or human
change in the future (positively or negativel

Pl ace knowl edge

—h

il Pupil s
whi ch ¢
l ocal it
Europea
l i nked
endange

houhed kboomay and physical geog
uld be their-r | ocal area or so

S y
0 e
y, such as the countryside if

n

b

r

Jrs O
R > I

ra
me r
t h I

o — o ©O

Y
country and a regi o,n bwtt htimi sNosht cu lod
ack to comparisons with their own | oc
ed species (e.g. hedgehogs) that need

home and vis area on a map and identifying

| Pupils could be involved in helping to plan e
it
sustainable transport choices).

Human and physical geography

f Work on climate zones and biomes can |l ead to
or c¢climate change

i Human geography Il inks to toher i mpywchav d dinmanntsh é
the | ocal and gl obal environment, for exampl e
the distribution of natural resour ces. Pupil s
resources, the i mpact of mineral extraction a
everyone in the world has access to clean wat

Geographical skills and fieldwork

1 Pupi |l s Aisuls@®ulfd el dwork to observe, measure, rec
physical featureSchamolt hggr d wtchd woreladcan be us
fieldwork skills that can then be applied fur

1 This can include | ooking at a range of maps,
directions, grid references and keys Pupil s
what their | ocal area might Il ook |ike in the
human 1 mpact s.

| Regul ar | ocal walks can be very beneficial I n
and inspire a sense of ownership, |l eading to

CKS 9YBANRYYSYdlt [/ dzNN& ©dz dzvy b! 99 @i p



Environmental Education through
Key Stage 2 Design and Technology

Design, make and evaluate
1 Pupils shoulfliluvde tasugdtch oand devel op desi ¢

of i nnovative, functional, appeaThegepamoeur
applications for this outdoors, such as hal
Ohotel sé, and making usef ul items from was:H
watering cans, or even a dsearwychromlkisnd oft @ 1

1T They are eikpelcdetd ftroom and use a wider rang
including construction materials, textiles
properties and aseos tthheetyi cc oquuladl iitniveessot,i gat e t
and -pged materials and choose which would &

T They should evaluate their ideas and produ
existing products, or even objects from nat

Cooking and nutrition

i Pupils in key stagdudhdehsculachdbeantdaagiptl yt d h
healthy andawdunedr si @anhd, seasonal ity and ki

of i ngredients are grown, Obeva roeuds,| yc abuogthht oaf!
expectations | ink well with growing food ci
1 Food grown in school can be used to make h
carers, grandparents etc., for example gr o\
home cultures. As well as linking to scieni
pollination by bees etc. )gr dwmrmpfirriintg and owaea
help inspire healthy, sustainable |ifestyl.
i 6Understanding where food comes fromd al so
di scussions about issues sua@amgas amrn gnanisc P
an opportunity to explore the range of pr o
eggs, meat and wool. An awareness of where
to children growing up to make informed chi
CKS 9YBANRYYSYdlt [/ dzNN&DOdZ dzvy b! 99 iy p



Environmental Education through
Key Stage 2 English

Spoken | anguage

i Working outside in the | ocal environment can
their communication skills, for example shar
and adults, talking and working coll aboratiyv
new vocabul ary.

1 Even in key-pdtaggge s2,a rusled ul t ool for debatin
gl obal environment al i ssues.

Reading

T There are many information texts and stories
ani mals, plants, nature and | ooking after th
a whol ecucrrroscsul ar toghe. ARomade sampbgFaCadlhiimg \
Dann is a perfect illustration of the i mpact
actions on wildlife and natural habitats, an

1 Pupils can read and follow instructions, for

of a construction kit for a bird box.

Writing
9 The natural and built environments can provi
fictidmctmom or poetry. For example: a part.i
inspire a diary entry about a day in its 1|if
seasons, an explanation text about the treed
T They can use new vocabulary in the context o
| abell ed diagrams or instructions, ensuring
intended audience and use appropriate |l angua
Environment al Education thro

Key Stage 2 Mathematics

Number (Years 3, 4, 5 & 6)

i Number work can be applied to problem solvin
AHow many bl ades of grass would you tread on

T There are many natural sequences and pattern
spirals of seeds in flower heads, counting p

1 Leaves with several |l obes or |l eaflets (e.g.
|l eaves can be found with 9 |l eaflets) can be
More able pupils could be given multiplicatdi

i Pupils could use sticks to make Roman numer a
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Measurement (Years 3, 4, 5 & 6)

1 Pupils can compare natural objects such as |
etc. They can al so-susaendsatradn duanrid samd moem s ur e |
(e.g. find a stickdtthhee dliesnt gatnhc eo fb eyt omere nc whoiutr
measure and record |l engths, heights, mass/ we

1 Pupils could use sticks and pebbles with nu
practising time work, or make sundials (Il in

S can
ed, an

I S
S

dl e whe

d

i

[

hen measure them using approp
This can then | ead on to wo

nd, | ocal park, all otment ar

many plants wil/ be needed.

n
k
mate | engths and widths, perh
r
r
e

, pl ay
ng or

Eove—rr-r
c

> SQ o oo
o~ —

o O m

can be done related to tree
penci |l met hodd) to measure t
on ts circumference (sea

of ma t
rnati ve
age base

q

(¢}

> oW
o -

Geometry (Years 3, 4, 5 & 6)
0

1 Pupils can |l ook for 2D and 3D shapes in
their properties, name the shapes and c
shapes using twigs and other natural obj

QO
o nw o
—~+ un o0
n -

n an angle hunt around the
heir own angles. They can
ines and symmetry in the na

QD
]
c n O

an go o
t
I

—

(@)

uld give directions to a partner
using directional/ positional vocabul ary,
to using maps with grid reference

X wW o

grids can be created using stic
of particular items, e.g. a stone, a pie
d
u

9]
0]
(@)

raw diagrams on centimetre s
res outside using metre squa

- QO
c

Years 3, 4, 5 & 6)

(

collect data (e.g. diffe
rhaps using sticks for th
n height or age order), a
opes or sticks. I f possib

t bir
al |y
Venn

1 Pupil s c
charts (
standing
skipping

— > o =
cQa o

- >
oo — o

Al gebra (Year 6)

1 A simple introduction to algebra can be don
instead of |l etters to represent particular n

D
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Environmental Education through
Other Subjects in Key Stage 2

Hi story

T The key stage 2 history curriculum s
studying the history of the school, goi ngWon
at the names on the gravestones (e.g. is the
graves?) or inviting older | ocal residents t
environment has changed) .

T When studying early civilisations (i.e. Brit
pupils can | ook at how people only took what
plants or killing animals for fdoadvalmnabl &al
to remember in todayébés consumerist, O0throwaw

1 Studying the i mpacts on Britainb6s people and
can |l ead to thinking about how we, and futur
better or worse.

Physical Educati on

1 Obviously a Il ot of PE is taught outside, but
devel opi-mg @aarimvities base on plants or ani |
and prey chasing games).

T Adventurous activities |ike den building, or
help develop skills such as teamwork and agi
stream). However, it is important to also pr
where these activities are carried out.

1 Pupils can also perform dances based on the
the breeze) or animals (e.g. c¢crawl l i ke a mi

Art and design

T The 6artd found in nature (|l eaf shapes, bark
formations etc.) can provide excellent sti mu
be used as materials or media for art work (-

T As previously mentioned, a great artist to s
Gol dsworthy, who only wuses natwural objects (
instead of nails or pins) and | eaves nature
This can help to develop a 6l eave only footp
wor king outdoor s

Musi c

1 Pupils could use the O6music of natured6, for
compositions. They could also write Oprotest

i Make | inks to design and technology by explo
pr-esed objects or materials and making musi c:
chimes, drums, shakers).

Languages

1 Pupils can | earn the names of plants and ani
scientific plant names in Latin) and also t a
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Case Studies: Environmental Education in

Key Stage 2

ry School , Birmi ngham

Sc hoeod sti sBilronciantgehda m,n innoranrh ar
children, their experience o
through school visits and the
Kenrick Days fund enabled us t
chose the activities OLea For
Freshwater Habitatsd (science

ate 16th Centur ti
how the buil i coul
s helped the <c | dr en
o mainly obtai and us
and distributi Ma Kk i
used
nues t

e

s
ury mber
onsi ding d
hi

| e

mar ket

n
on.

We haa weo opdr & wil d wosw y
ch

s at school | wh i cont i

The session i
be found in t
were convince
opportunity t
educational a
experience of

Back at
We ar e
wi | |

n
h
d
0
f

school

make wil d

creati agp oddranadwn gmnirmdien

~

t he-opendclrdn dVheans aasrk eady evh at ki
e |l ocal area, there were many
that eagles and even monkeys
get out and explore and col l
ternoon in the woodl and. What
actually getting into an envir

ar e

e

to have bee
wildlife s
keys and o

fortunate
and
on

., we

| i fe i dentificat:.

Mal col m SRBepgpletrys Headt eacher

cl osed
in the
such as

by
case
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|Unfortunately,
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Counci l i n
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Birmingh

Lozells Primary School,

Lozells Primary is situated inupsaoea af vE e’ 0k

We visited Bell Heath Envimoomeéeart at o Eexitcan d e e

curriculum studies outdoors: science, |itera ar
The children enjoyed |l ooking for inve
woodl and habitats, and began to find
adapted to different habitats. The ct
moved and behaved, especially when ¢t
When we returned to school, the visit
project. The childrends observations
to turn the | eaf I|litter into soil hel
function can be used to help us grow
our own compost for the school all otr
even the smallest beings have an i mpc
|l ooked after.
The pupils gained a better understanc
the environment, by protecting | ocal
They used this new knowledge to creat
school, outlining the iIimportance of |

Kat e GatYreearral3l t eacher

Bell field Junior School, Bi rmi ngham

ORocks and soilsé: a topic that doesndt al ways ir

interesting for the children, to use the outdoor

enjoy the topic Due to the | ack of green space i

Heat h Outdoor Education Centre as 0 i Qi

The children had the chance to expl

di fferent types of soils: soils thg

or slowly, where different soils

soils and so on. They partdthegrh

to feel the differences in the soi

by getting dirty, feeling the soi

describing the textures (great |1

ti-sekeets to help them analyse and

Il s the soil sticky? Can you roll ,

The session ended in the classroom Ietxcp)lelrmgnezmusdltf(

how quickly a droplet of water dropped through eec¢

which rock was which from the clues given and t he

foll owed about where you would find these rocks ¢

more experiments, based on what they had | earned,

technical | anguage.

OQutdoor |l earning is high on our agenda. Our grour

and we have begun purchasing more eeuwirpmecrnutl dtro | set

getting children to enjoy |l earning and the enviroc

aspects mor e.

Ni gel Atbtewawdd Headteacher
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Case Study: AWhole School Approach to
Environmental Education

Bretforton First School |, Evesham

Bretforton First School, in Evesh.
school comprising Foundation Stag
successfully undertaken a whole s
sustainabl e The school 6s motto i
enough to growo, and this |inks i
School with two Green Flag awards
Schools meetings and encourages o0
Bretforton challenged ea€hatl asage:
in with the Creative Curriculum t
received some resources, ideas an:

The results hav
short of amazi n
considering the

children and the fact that s [
with fairly |Iimited teacher

included designing and const e
class raised fl ower veget [
how gardening brings more wi o]
and taking one | esson a week

out si de.

Eco Coordinators Mrs Jane Neal and Jo EIIlis, t
approach, which included wor king wi tidhT hEidsu ciast itot
year that weClhalvlieesgés Ecand we are delighted i
embed the-Scihme | BEcd opi cs iAltlo guhei lcurarne€ud mtmhus
the challenges, and tackle the real l'ife situa
The childrenbds responses sp
il candét believe how many t
wal | into our grounds, when
recycl i @Ggormge, 0Year 5
ifrhe challenges are fun and
out side and |l earn about Eco
own veg@hearsllotte, Year 5

Henricus Peters
Managing Editor, NAEE journ
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Environmental Education and Spiritual,
Moral, Social & Cultural Development
(SMSC)

Spiritual

1 Pupils can find out about religious f
outdoors or involve plants/ ani mal s.

1 Pupils can use natwural objects to mak
could also create prayer flags relate

1 Pupils can create their own O0sacred s

Mor al

1 Hel p pupils to understand the need to
respect.

1 Pupil s wild.l devel op an awareness of |
how they can adapt their | ifesmgkessn

|l ive more sustainably.

oc al
ownaaodd

Soci al

1 Children enjoy |l earning about themsel ves,
Devel op soci al i nteraction by invitin f a

Cul tur al (i ncluding promoting British

T Al mai nt ai ned schmprod motag et lex pfewcri ccalme ot 4dil
democracy, the rule of Il aw, individual [

di fferent fai.ths and beliefs

1 Democrwoyking together to
individual s6 strengths and

T The rul edrodwilmgv:up rul es f
outdoors (in the school gr
boundaries (e.g. dondt go
it .

i |l ndi vi duanmakliinbge ritnyf:or me d ¢ h ol
and secur e; being able to
t hem,; enjoying freedom.

1 Mut ual rierspeercdgt:anding t hat
effect on others; treating
worl d with respect.

19 Tolerance of those of dilfefaerrneinntg faabiotuhts tahned dbi
| ocal communi ty,; inviting parents/ grandparen
gardening or accompanyivngiomnngdloaztl ompdlacweiss
cultural centres.
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Useful Organisations & Websites

Natural environment (plants and ani mal ¢
Botanic Gardens Educ abtgieonn oNegt.w

Buglife (The I nvert ebwww.eb uCyolnisf st)
Bumbl ebee Cons éruvwdtl iedre eTtronsste:r v

Earthworm Sociweviwy e@afr t Bwiotr anis o C .

Pl anwwwf @l antlife.org. uk

RSPB Ear IwwBirrscpsh:. or g. uk/ yout h/ year
RSPB Wil dl i fwawwkXx mslpdr. erg:.. uk/ you

The Tr ee wOww. ntcrieleccouncil . org. uk

Wil d Aboutwwiarwdielndsasbout gar dens.
Wildlifewwwatkgeost hewal |l . uk. co ack

WildlifwwWawiclhdl i fewatch. org. uk

Woodl and Trmwuwsm. wolkidd @a)n:dt rust . or-gndfilami ¢aes/ chil
& Natur e Dnewtwe cntaitwerse:det ecti ves. org. uk

Built environment
Engagi ngwiRwaeaegagingpl aces. org. uk
Heritage Explorer Wwwa@ghes  tagekeapd oreg) org. uk

Qutdoor | earning / environmental educat
Ec&chowws:.: excohool s. org. uk

Counci | for Learningw®Owthkote. bhg. Ckassr oom:

l 6m a teacher, gefl madOUISI PEeberetdeas, inclu

outdoor cmaetats )viest arl earning. co. uk

I nstitute for Ouwdawooult-led@omningg (6104 ) :

Love Outdloove®ltadgoor play. net

Nati onal Association for Ewwwrmomaenenotmrdg. Ekducat
Sustainability and Envi rseadnend.abk Education (S
TI DE (Teachers in DewewWopmeéeaetc. &dgcati on):

Heal th and safety (for outdoor | earni ng
Learning About Safety by whbwwpdraisenmncsian @gtRi. 9k g( L
Royal Society for thewww.ervoesnptai.ocnonnf Acci dent s

Safer Stranger swwwWad rirl Bdaueyaemedisa. com/ safer _s

NAEE
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http://bgen.org.uk/
http://www.buglife.org.uk/
http://bumblebeeconservation.org/
http://www.earthwormsoc.org.uk/
http://www.plantlife.org.uk/
http://www.rspb.org.uk/youth/learn/earlyyears
http://www.rspb.org.uk/youth/learn
http://www.treecouncil.org.uk/
http://www.wildaboutgardens.org/
http://www.flyonthewall.uk.com/wildlifetrackers/
http://www.wildlifewatch.org.uk/
http://www.woodlandtrust.org.uk/learn/children-and-families
http://www.naturedetectives.org.uk/
http://www.engagingplaces.org.uk/
http://www.heritageexplorer.org.uk/
http://www.eco-schools.org.uk/
http://www.lotc.org.uk/
http://creativestarlearning.co.uk/
http://www.outdoor-learning.org
http://loveoutdoorplay.net/
http://www.naee.org.uk/
http://se-ed.co.uk
http://www.tidec.org
http://www.lasersafety.org.uk/
http://www.rospa.com/
http://www.childseyemedia.com/safer_strangers.html

Subject associations
Association for Vvpwew.eanxe. Erdgi.ciak i on:
Design and Technowwwgyd aAsas.oocriga tuiko n :
Earth Science Teavwvwve.ress kAssnseotci at i on:
Geography Awswwcgaogoaphy. org. uk

Hi storical wiwswsbcsaoborgnorg. uk

Mat hemati cal wAwsancorad .i whk :

Soi |, gardening, food and far ming

BBC Na&OtlOr ¢l ants to encour agweww.iblbd.ide. udlo/ ryaotuur &
Community ComposwiwngofMenuwortkcompost. org

Farming and Countryswwe. EEdokeaheoor FAKE) :
Federation of City FarmwwenflaComgaudehyoGgrdkns:
Food For LifewwRatrooeftraehliipfe. org. uk

Garden Owwwa.ngar.denorganic. org. uk

Gardening wiwtwhw. Qlairldeéme m:gwi t hchi l dren. co. uk
Grow Your Owgy®ptpobasto. org. uk

Growing ®wlwogkr®wingschools. org. uk

Pot at o iCloumec i Howwwoksvepotatoes. co. uk/ ki ds

RHS Campaign f or Sacphposo.lr hGa.rodregn.iunkg/:school gar deni |
The Soil Awww.csiaitliaosnssoci ati on. or g

Soi | wNet smodatl. com

Tesco Eat HAaAppy mPt ovjwévo telat happypr ojptedcdr.lcom/ far m

Recycling
Make it and Mend It (rwww.crhakeai t ggrad demdintg.,,c am af
Scrapstores (scrap mawewi ahsl|l ioenssenapsystopéayg?d

WRAP Recwwlwi. wgap. org. uk

School grounds devel opment (ideas or pra
The Conser vat iwowmw.Moclvu notrege rusk:
Groundwwwkgroundwor k. org. uk

Learning ThrouwlwwLantdsoapge sk

Spritual, Moral, Social and Cul tur al Dev
Bl ack Environmeniwwebtrelwgd wio r KBENM)g . uk
REEP (Religions, Enviwwovn merepi & f Bdoc gt i on) :
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http://www.ase.org.uk/home/
http://www.data.org.uk
http://www.esta-uk.net/
http://www.geography.org.uk
http://www.history.org.uk
http://www.m-a.org.uk/
http://www.communitycompost.org/
http://www.face-online.org.uk/
http://www.farmgarden.org.uk/
http://www.foodforlife.org.uk/
http://www.gardenorganic.org.uk/
http://www.gardeningwithchildren.co.uk/
http://gyop.potato.org.uk/
http://www.growingschools.org.uk/
http://www.lovepotatoes.co.uk/kids
http://apps.rhs.org.uk/schoolgardening/default.aspa
http://www.soilassociation.org/
http://www.soil-net.com/
http://www.makeitandmendit.com/make-it/grow/recycling-and-upcycling-plastic-bottles-in-the-garden
http://www.childrensscrapstore.co.uk/
http://www.wrap.org.uk/
http://www.tcv.org.uk/
http://www.groundwork.org.uk/
http://www.ltl.org.uk/
http://www.ben-network.org.uk/
http://www.reepinfo.org/
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